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2. AHoTaNlif 10 Kypcy

Kypc «MeTtoauka HaBYaHHS OCHOBHOI 1HO3EMHOI MOBH» € HOPMATHBHOK JHCIHUILIIHOO
o0csirom 20 kpenutieB €KTC. BiH cknagaeTbess 3 MIECTH MOJYMIB, KOXKEH 3 SIKUX OXOIUTIOE
JIOCHUThH IMUPOKE KOJIO METOJAMYHUX MPOOIEM, a MOIYJb MICTUTh JEKIJbKa TEM, MPHUCBIYCHUX
BOXUIMBUM THUTAHHSIM METOAMYHOI MiATOTOBKM MaHOYyTHIX YYHTENiB AaHITIHChKOI MOBH.
Monyiib BUBYAETHCSI TMPOTATOM OJIHOTO CEMECTpPY, IMOYHMHAIOYM 3 TPEThOrO, a 3arajibHa
KUTBKICTh TOAMH, PEKOMEHJIOBAHUX JJIsi BUBUEHHS OKPEMOTO MOJYJS, BIIMOBIAA€ KiTHKOCTI
TOJIMH y HaBYAJIbHOMY IUIaHI, SIK1 BUJALJIEHO HA OBOJIOAIHHS LIMM IporpaMHuM Kypcom. Lllicts
MOJIyJIiB TUCHHUILIIHY, BIJOOPaKAIOTh TOM NUIAX, IKUW CTYIEHTH MalOTh MPONTH BiJ] yYHIB, 110
BHBYAIOTh MOBY, 1O BYHTENIB, IO ii HABYAIOTh. TaKUM YHHOM, IMPOTIATOM TpPETHOTO i
YEeTBEPTOr0 CEMECTPIB BiIOYBA€ThCS OBOJOJIHHA OCHOBAaMHU BUKJIAQJAaHHSA, a OUIBII CKJIa/AHI
TEMHU BHBYAIOTHCS NPOTAroM 5-8 cemecTpiB. KoxkHa Tema BUBYAETHCS IPOTATOM IIOHAMMEHIIIE
8 ayauTopHHMX ToIWH 1 moTpebye He MeHIIe, sk 22 TOAUHU caMocTiiiHOi pobotu. Kypc
nependavae BUKOPUCTAHHS IHTEPAKTUBHUX HABUAJIbHUX IMIAXOMIB, SIKI BKIFOYAIOTh HABUYAHHS
HAa OCHOBI KOMYHIKAaTHBHHMX 3aBJaHb, BUKOPHUCTAaHHS CHUTYAI[IHHUX HOCTIKE€Hb, CHMYIISIII],
IPYyHoOBiI MPOEKTH Ta PO3B’s3aHHS MpoOsieM. Bcel mi miaxoaw MaroTh CHIPUSATH IM1JBUIIECHHIO
piBHS IHTEPAKTHBHOCTI Ta MEPETBOPEHHIO CTYACHTA HA CY0’ €KT HABUAIBHOTO MPOIIECY.

3. MeTta Ta niJji kypcey

Mera: miaroroBka MaOyTHHOTO BUMTENS, 3/[aTHOTO HABUATH AHTIIMCHKY MOBY SIK JKUTTEBO
HEOOX1IHOrO BMIHHS 3/1IHCHIOBaTH €()eKTUBHY 1HIIIOMOBHY KOMYHIKallil0; MiABUIYBaTH PiBEHb
BOJIOAIHHS 1HO3EMHOI0O MOBOIO VYYHIB 3arajbHOOCBITHIX HaBYANbHUX 3aKJaiB 3TiAHO 3
3aranbHOEBPONENCHKUMU  peKOMEHalisMu 3 MoOBHOi ocBitd (2001) Ta JlepkaBHUMHU
CTaH/JapTaMH.

Iisti: oBoOJOAIHHS OCHOBAMH HaBYaHHS aHTIIIMCHKOI MOBH B 3araJlbHOOCBITHIX HaBYAIBHUX
3aKJIagax.
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4. Pe3yJbTaTH HaBYaHHA (KOMIIETEHTHOCTI)

4.1. 3arajbHi KOMIETEHTHOCTI

3matHicTh 30epiraTd Ta NPUMHOXKYBAaTH MOPaJbHI, KYJbTYPHI, HAyKOB1 I[IHHOCTI 1
JIOCSITHEHHST CYCITUJIBCTBA Ha OCHOB1 PO3YMIHHS 1CTOpii Ta 3aKOHOMIPHOCTEH PO3BUTKY
peaMeTHOT 00JacTi, ii Miclis y 3araibHii CHCTeMi 3HaHb PO MPUPOAY 1 CYCIUTBLCTBO Ta Yy
PO3BHUTKY CYCHIJIbCTBA, TEXHIKH 1 TEXHOJIOT1H.

3naTHiCTh OyTH KPUTHYHHM, CAMOKPUTHYHUM 1 BINOBIJAJILHUM 32 BUPOOJICHHS Ta
YXBaJICHHS PillIeHb y Hemepen0auyBaHUX KOHTEKCTAX.

3MaTHICTh HaBUATHCS Ta MPOJOBXKYBATH HABYAHHS 13 3HAYHUM CTYIIEHEM aBTOHOMHOCTI
JUTS OBOJIO/IIHHSL CYYaCHUMH 3HAaHHSIMH.

31aTHICTB /0 MOIIYKY, ONPALIOBAHHS Ta aHai3y iH(OpMAIIii 3 pi3HUX JKepel.

31aTHICT, JCMOHCTPYBAaTH TOTIHOJICHI KOTHITUBHI Ta MPaKTUYHI BMIHHS/HABUYKH,
MalCTEepHICTh Ta 1HHOBAIIMHICTh MPU PO3B’SA3aHHI CKIAAHUX CIICHiali30BaHUX 3adad 1
NPaKTUYHUX MPpoodIieM y cdepi mpodeciiinoi AismpHOCTI 200 HABYAHHS.

31aTHICTh MpallOBaTU B KOMaH/Ii Ta aBTOHOMHO.

31aTHICTh CHUIKYBAaTUCS 1HO3EMHOIO MOBOIO, YCHO Ta TUCHMOBO.

3/1aTHICTh 3aCTOCOBYBATH 3HAaHHS Yy NMPaKTHUYHUX CUTYyalisx npodeciiiHoi abo HaBYaIbHOI
JUSAJIBHOCTI.

HaBuuku BukopucTanHs iHGOpMAaLIMHUAX 1 KOMYHIKAlIHHUX TEXHOJOTIH.

. ®axoBi KOMIIETEHTHOCTI

Kputnune ocMucIIeHHS CTPYKTYPH MEJarorivHol HayKH Ta Il TEOPETHYHUX OCHOB.
31aTHICTh BUKOPUCTOBYBATH B MPOQeCciiHii NisTIbHOCTI 3HAHHS PO AHTIIIHCHKY MOBY SIK
0cOOJMBY 3HAKOBY CHCTEMY, il mpupoay, GyHKI1, piBHI.

3/1aTHICTh BUKOPUCTOBYBATH B IpodeciiiHii MiAIbHOCTI 3HAHHS TPAJULIAHUX 1 HOBITHIX
TEOpii, HAMPSMKIB, METO/IB 1 TEXHOJOTIH B Taly3saX MeNaroriky, MCUXOJOrii Ta METOAUKHI
HaBYaHHS 1HO3EMHUX MOB 1 KYJIbTYP.

Po3yMiHHS OCHOBHUX IJIel 1 3aBJaHb OCBITHBOI'O IpOIECY Ta CHEHU(IKU MisIbHOCTI
Buntens IM y 3aknanax 3CO.

3n1aTHICTh €()EeKTUBHO BUKOPHCTOBYBATH aHFJ‘IlI/ICBKy MOBY B y'CHII/I Ta MUCBMOBIiH dopmi, y
pI3HUX JKaHPOBO-CTHJILOBMX PI3HOBHJAAX 1 pericrpax cHouikyBaHHa (o¢iliiiHOMY,
Heo(iniHHOMY, HEHTpalIbHOMY), IUIS PO3B’SI3aHHS KOMYHIKaTHBHHX 3aBIaHb Yy PI3HUX
cdepax KHUTTH.

31aTHICTh TUTAHYBAaTH, OPTraHI30BYBaTH, 3AIMCHIOBATH MPUKIAJHE MIKPOJOCTIIKCHHS 3
IpeIMETHOI CHEIaJIbHOCTI Ha 3acajilax HayKOBO-METOJOJIOTIYHOTO Ta €TUYHO-IIPABOBOIO
HiATPYHTS, CUCTEMATU3yBaTH, aHaJli3yBaTH, IHTEPIPETyBaTH Ta JOHOCUTH 10 (axiBLiB 1
He(axiBIIB HOro pe3ysbTaTy.

3/aTHICT BUIBHO OINEPYBaTH CHELiaJbHOK (haXOBOIO TEPMIHOJOTIEI0 Il PO3B’sI3aHHA
npodeciiiHuX 3aB1aHb.

3/1aTHICTh IUIAHYBaTH, OPraHi30ByBaTH Ta IMPOBOJUTU YPOKH Ta HaBUaJbHI Kypcu 3
OCHOBHOI 1 JIpyroi iHO3€MHOI MOBHU Ta aHIJIIWCBKOI JITEpaTypu, a TaKOX OLIHIOBaTH
HaBYaJIbHI JJOCATHEHHS YYHIB.

3/1aTHICTh OPraHi30BYBAaTH Ta KEPyBaTH BIACHUM MPOGEeCciiHUM PO3BUTKOM Ta iHWMX OCi6 y
chepi BUBUEHHA Ta HAaBYAHHA iIHO3EMHUX MOB.

. Pe3yibTaTN HABYAHHSA

BinbHoO crninkyBaTHCs 3 mpodeciifHUX MUTaHb 13 Kojeramu, (axiBIsIMU Ta HeaxiBLUAMU (B
TOMY YHCII NPEJCTaBHUKAMM IHIIUX KYJIbTYp) AEP)KaBHOIO Ta/ab0 1HO3EMHOI0 MOBaMHU
YCHO W MHCHhMOBO, BUKOPUCTOBYIOUM KOHIENTYyalbHI HAyKOBI Ta MPaKTUYHI 3HAHHS,
KOTHITHBHI BMiHHS Ta HABUYKHU.

EdexTuBHO mparoBatu 3 iH(opmariiero: 30upaTH HEOOXiAHY iH(OpPMAIIO 3 PI3HHUX
JOKEpes, 30kpema 3 (axoBoi JTEepaTypu Ta €IeKTPOHHUX 0a3, BIOPSJIKOBYBATH,
Kj1acu(ikyBaTH, CHCTEMAaTH3yBaTH, KPUTHYHO aHaNi3yBaTH MW iHTeprperyBatu ii Ta




3aCTOCOBYBATH JaHi.

Po3ymiti OCHOBHI TpoOJeMHM OCBITM Ta NUISIXM I1X PO3B’SI3aHHS 13 3aCTOCYBaHHSIM
IHHOBALIHHUX IIOXOAIB, JOLIILHUX METOIIB 1 TEXHOJIOTIH.

3a0Xx04yBaTH CBOIX MaOyTHIX y4YHIB JI0 IPUPOTHHOTO ONIAaHYBaHHS aHTJIIHCHKOO (IPYroro
1HO3EMHOI0) MOBOIO Ha JIOJATOK J0 CB1JIOMOTO ii BUBUEHHS, JaBaTH iM pEKOMEH/IaIIi1 1010
IUTAaHYBaHHS, OpraHizamii Ta KOHTPOJIO BJIACHOTO HAaBYaHHS BIJIMOBIIHO 0 CIOCOOY
CIpuiMaHHs HaBYaJIbHOIO MaTepiainy.

[InanyBatu, OpraHi3oByBaTH Ta 3[IHCHIOBAaTH OCBITHIM mpolec 3 ypaxyBaHHSIM
NICHXOJIOTIYHUX 1 (i310JIOTIYHUX 0COOIMBOCTEH Y4HIB, IXHIX MOTpeO Ta iIHTEPECiB, a TAKOX
crienii(iku HaBYAIBLHOTO MIPEAMETY, OOMPATH BIAMOBIAHI CTpaTerii Ta BUIN TISIILHOCTI JJIs
HaBYaHHS ayJilOBaHHS, TOBOPIHHS, YWTAHHS, NMHChMa, a TAaKOXX HABYAHHS TPaAMAaTUKHU 1
JIEKCUKH Y KOHTEKCTI.

BukopucroByBaTH MOBY KJIACHOTO BXXHTKY BIATIOBIAHO J0 BiKYy Ta HaBYAIBHUX TOTPEO
y4HIB, aHaNi3yBaTH poOOTY Ha ypolli IIOA0 OpraHizaiii, cnoco0iB B3aeMOil y4HiB, MOBU
KJIACHOT'O BJKUTKY, BUKOPUCTAHHS 3aCO01B HABUAHHS.

KpuTHYHO OCMHCIIOBAaTH OCHOBHI TEOpii, MPUHIUIKN, METOIW, MOHSATTS Ta KOHIEHIIIl
00paHOi OCBITHBOI cremiamizamii, yMiTH 3aCTOCOBYBAaTH iX y mpodeciiiHiil IisiIbHOCTI,
BU3HAUATH PHUCH PI3HOMAHITHUX MIiAXOMIB 1 METOAIB Yy HaBUaJbHUX MaTepianax Ta
3aBJaHHSX, aHATI3yBaTH 1X MIOAO BUKOPHUCTAHHS Uit (POpPMYBaHHS MOBIICHHEBHX YMiHb
YUHIB BIIMIOBITHO IO BU3HAYEHOT METH.

BukopucroByBaTH aHTIiCBKYy MOBY B YCHiMl Ta MHCBMOBIH (OpMi, y pi3HHX KaHPOBO-
CTHWJIbOBUX pI3HOBHJAX 1 pericrpax couikyBaHHs (odiuiiiHomMy, HeodiliiiHOMY,
HEUTpaIbHOMY), JUISI PO3B’S3aHHS KOMYHIKATHMBHHX 3aBJIaHb Yy IMOOYTOBIH, CYCHIJIBHIMH,
HaBYalIbHIN, IpodeciiiHii, HayKOBii cdepax KUTTS.

BinOupaty aBTEHTHYHI TEKCTH Ul YATAHHS Ta ayJilOBaHH:], IUIAHYBaTU Ta PO3pOOIIATH
Cepilo 3aBIaHb Ui PO3BUTKY PELENTHBHUX 1 MPOAYKTUBHUX YMiHb, MIKKYJIBTYpHOI
KOMIIETEHTHOCT] 3 ypaxXyBaHHSM IICHUXOJIOTIYHHUX 1 (i310JIOTIYHUX OCOOJMBOCTEH Y4YHIB,
iXHIX MOTpeOd Ta IHTEpECIB 1 PI3HOMAHITHUX HaBYAJIbHUX LILJICH.

Bononiti MeToaukoro MpoBeAeHHs HaBuanbHUX 3aHATH y 33CO, BUKOPUCTOBYBATH
pi3HOMaHITHI eekTuBHI (HopMH, MPUHOMH 1 METOIM HABYaHHS, BU3HAYaTHU MPOOJIEMH, 3
AKUMH Y4YHI MOXYTb CTHUKAaTUCS TpPU OBOJIOAIHHI PELENTUBHUMU 1 MNPOTYKTUBHUMU
YMIHHSIMH; pO3pOOJISATH IUIAHM YPOKIB, cepii YpOKIB, a TaKOXX IMO3aKJIAacHI 3aXOAU JJIs
BUKOPWCTAHHS 3 IEBHOIO TPYIIOIO0 YUHIB.

BusHavatu pi3Hi TUIM MOMHJIOK B YCHOMY Ta MMCEMHOMY MOBJIEHHI YUHIB 1 pearyBaTu Ha
HUX BIANOBIAHO, aHANi3yBaTU pe3yJbTaTH 3aCBOEHHS YYHSMH HAaBYAJIBHOI'O MaTepiaiy 3
MpeaAMETY, OILIHIOBATH 3HAHHS, YMIHHS Ta HAaBUYKH Y CHCTEMI BIJMOBIAHOI IIKaJIU
OLIIHIOBAHHSI.

KputnyHo oOIiHIOBaTH MiJPYYHUKA Ha TMPEIMET BHUKOPUCTAaHHS B KOHKPETHOMY
HAaBYAJIbHOMY KOHTEKCTI, a TaKOXX OI[IHIOBaTH, JO0OWpaTH Ta aJanTyBaTH HaBYaJbHI
marepianu Ta IHTepHeT pecypcH, NJOOMpaTH CTpaTerii, METOIU, HAaBYaJIbHI MaTepiaiu Ta
IHCTPYMEHTH OIIHIOBAHHS JJIs HABUAHHS MOBU YYHIB PI3HHX BIKOBHUX IPYH 1 3 PI3HUMHU
HaBYJIbHUMHU MOTpEeOaMHU.

BukopucTtoByBaT iHQOpMaIliiiHi Ta KOMYHIKalliifHI TEXHOJIOT] /Uil BUPIIIEHHS CKJIaIHUX
CIeIiali30BaHuX 3a7ad 1 MPaKTHYHUX TpodieM y cdepi mpodeciiitHoi MIsITbHOCTI abo
HaBYaHHS.

[lnanyBaTi Ta 3MIMCHIOBATH 1HIWBIAyaJbHE MIKPOJOCITI/DKEHHS] HAaBYAJIbHOI MISUTBHOCTI
MiJ] yac BUPOOHUYOI MPAKTUKH, B T.4. 13 BUkopuctanusM IKT, 3BiTyBatu npo pe3ynbraTy,
IUTaHYBATH TOJAJBITY poOOTY Ha OCHOBI HOT'O pe3y/bTaTiB Ta BAKOPHUCTOBYBATH BUCHOBKU
y KypcoBiit/kBamidikariitHiid poOoTi.

Matu HaBHYKM YOPaBIiHHS CKJIaJHOI0 NPOQECciiHO0 IiSUIbHICTIO a00 NMPOEKTaMHu IpH
PO3B’sI3aHHI CKJIAJHUX CHEIalli30BaHMX 3a/ad 1 MPakTHYHHX npobsieM y mnpodeciiiHii




JISITBHOCTI B Tay3l OOpaHOi OCBITHBOI cremiamizaiii Ta HECTH BiIMOBITAIBHICTH 3a

BUPOOIJICHHS
KOHTEKCTaX.

Ta yXBAJICHHS pillleHb

y HemepeadadyBaHUX POOOUYNX/HABUATHHHX

e PeduiekcyBaTu HaJ BIIACHUM BHBYCHHSIM aHTJIIMCHKOI MOBH Ta 3MICTOBHUX Te€M MOJYJiB 1-6
kypcy MHOIM, Bu3HauaTu cdepu BIacHOTO NpPOQECifHOrO pPO3BUTKY Ta CKJIAAATH
IHOWBIAyaIbHUN TUIAH 3 YpaxXyBaHHSAM PI3HOMaHITHUX MOJKJIMBOCTEH, OpraHizoByBaTh
IpoIeC CBOTO MOJANIBIION0 HABYAHHS i CAMOOCBITH 13 3HAYHUM CTYIIEHEM aBTOHOMHOCTI.

5. Opranizanisi HaBYaHHS Kypcy

OO0csr Kypey

Bun 3aparrsa

3arajibHa KijabKICTb TOJUH

JIEKIIT

CEMIHAPCHKI 3aHATTS / MPAaKTH4HI / TaOOpaTOpHi

266 (72+68+126)

caMocCTiitHa poboTa 334 (108+95+131)
O3Haku Kypcy
. . Kypce HopmatuBauii /
Cemectp CremnianbHICTh . . .
(pixk HaBUaHHS) BUOIPKOBHIA
3,4,5,6,7,8 014.02 Cepenns ocBita 2,3,4 HopMmartuBHuii
(Moga i mitepatypa
(aHrIiiicpka))
Tematuka Kypcy
Tewma, ruan ®dopma Jliteparypa 3aBaaHHs, TOJ Bara Tepmin
3aHATTS OIIIHKH BUKOHAHHS
3micToBuii MoayJib 1. Po3ymiHH$ Y4HIB i nponecy HaBYaHHSA
Tema 1. [Tpaktu | OcHoBHa: 1, 2, 3, 4, | AyauropHa 33,3 6asm | Bepecenn-
Psychological YHE 5 pobota, 12 rox; ’KOBTCHb
Factors in 3anaTTa | JlomomikHa: 1, 3, 6 | CamocriitHa
Language 1-6 pobora, 18 rox.
Learning: 3aBnaHHs
- Affective KEpOBAaHOTO
factors in CIIOCTEPEKECHHSI
language 1,2, 3 (nus.
learning; JOTIOMKHA
- Motivation; mitepatypa o,
- Learner crop. 8-11)
Types;
- Learning
styles and
Multiple
Intelligences;
- Cognitive
factors in
language
learning;
- Bloom’s
Taxonomy;
- Learning
strategies;
- Age and
language
learning
Tema 2. Second | Ilpaktu | OcHoBHa: 1, 2, 3, 4, | AynutopHa 33,3 6anu | JKoBTeHB-




Language
Acquisition:

- Language
acquisition and
language
learning;

- Factors in
SLA;

- Hypothesis
about SLA; -
Interlanguage;
- Enhancing
language
acquisition;

- Extensive
reading and
listening; -
Project work; -
Task-based
learning

YHC
3aHATTA

7-12

5
Jlonomixkna: 1, 2,
3,6

pobora, 12 rox;
CamocrTiiina
pobora, 18 ros.
3aBnaHHI
KEPOBAHOTO
CIIOCTEPEIKEHHS
4,5 (muB.
JIOIIOMI>KHA
Jiteparypa 6,
crop. 12-13)

JINCTOHA

Tema 3.
Developing
Learner
Autonomy

- Notion of
learner
autonomy;
-Conditions for
developing
learner
autonomy;

- Principles of
autonomy;

-Autonomy in

the classroom;

- Group-
oriented
approaches to
developing
autonomy;

- Autonomy
beyond the
classroom;

- European
Language
Portfolio;

- Theories of
learner
autonomy;

- Psychological
factors of
learner

[IpakT
YHE
3aHATTS

13-18

OcnoBHa: 1, 2, 3, 4,
5

JlonmomixkHa:
56

1, 3,

AyauTtopHa
pobora, 12 rox;
CamMmocriiiHa
pobora, 18 rog.
3aBmaHHsg
KEpOBAHOTO
CIIOCTEPEKEHHS
6, 7 (uB.
JIOITOMI>KHA
JiTeparypa 6,
crop. 14-15)

33,3 6anu

JIncroman-
rpyJIeHb




autonomy;

- Levels of
autonomy;
- Elements of
learner
autonomy
3microBuii MmoayJsb 2. IlinroroBka n1o Bukjaaganusa 1
Tema 4. [Ipaktu | OcHoBHa: 1, 2, 3,4, | AyautopHa 50 b6aniB JIrotuit
Principles of YHe 5 pobora, 18 rop; Oepe3cHb
Communicative | 3amstrs | Jlomomikua: 1, 3, CamocrTiiina
Language 19-27 4,6 pobora, 27 rog.
Teaching 3aBnaHHs
- A brief outline KEPOBaHOTO
and critique of CIIOCTEPEIKCHHSI
methods and 8-12 (aus.
approaches in JOTIOMIXKHA
ELT: JiTepatypa 0,
e Grammar crop. 16-20)
Translation
e Direct
¢ Audio-Lingual
e Silent Way
¢ Total Physical
Response
e Suggestopedia
e Intensive
Counselling
- The main

principles and

features of

CLT,;

-Views on

language and

language
learning;

-The roles of
teachers and
learners;

Communicative

language

competences:

e linguistic

e sociolinguistic

e pragmatic

- The Common

European

Framework of

Reference and

its role in

language
learning and




teaching;

- Characteristics

of a

communicative

task:

e communicativ
e purpose

e information/op
inion gap

e communicativ
e situation

e learners’
choice of
language

e authenticity of
materials

edegree of
teacher’s
control;

- Implications

of CLT for

classroom

practice:

creating

conditions for

communication

in the

classroom;

- Features of

CLTin

materials and

classroom

procedures;

- Teaching

grammar in

context;

-Teaching

vocabulary in

context.

Tema 5. [Ipaktu | OcHoBHa: 1, 2, 3,4, | AyautopHa 50 GaniB KsBitenn
Classroom qHE 5 poboTa, 18 rox; TpaBeHb
Management 3aasaTTs | Jlomomikua: 1, 3, | CamocriitHa

- Classroom 28-36 4,6 pobota, 27 rox.
layouts for 3aBaaHHS
different KEpOBAHOTO
PUrposes; CIOCTEPEIKCHHS
- Establishing 13, 14 (aums.
and maintaining JOTIOMDKHA
rapport; mitepatypa 6,
- Classroom crop. 21-23)
dynamics;

- Modes of




interaction;

- Classroom

language:

e teacher talking
time and
student talking
time

einput

e appropriate
use of L1 and
L2)

e giving

feedback;

- The teacher’s
roles;

- Managing a
learner-
centred
classroom:;

- Key teacher

interventions:

e asserting
authority

e questioning

e eliciting

e being
supportive;

-Lesson

organisation:

estarting a
lesson

e using the
board

e time and place

e handouts

e coursebooks

3micToBuii MoayJb 3. IlinroroBka 10 BUKJIAJAHHS 2

Tema 1.

Teaching

Listening

- Listening as a
skill: an
overview and
critical review
of different
sources of
listening
material
(audios,
videos,

IIpaktn
YHE
3AHATTS

1-4

OcHoBHa: 1, 2, 3, 4,
5
Jonmomixkua: 4, 7

AyauTtopHa
poboTa, 8 rox;
CamocriliHa

pobota, 12 rox.:

HIATOTOBKA 10
TECTY;
MiArOTOBKA
3aBmaHHg 1
I1JICYMKOBOT'O
KOHTPOJIIO

25 GaiiB

Bepecenb




scripts,
including
podcasts and
internet-
derived
materials); the
primacy of
listening; the
importance of
exposure to
authentic
listening
inputs;
difficulties
people face
while
listening;
curriculum
requirements
for teaching
listening to
different age
groups.
The place of
phonology in
teaching
listening:
intonation,
stress, rhythm
and their
functions;
anticipated
phonological
difficulties
(e.g. weak
forms,
contractions,
elision, word
and sentence
stress
patterns);
teaching
techniques for
dealing with
phonological
difficulties
(e.g. minimal
pairs/ trios,
TPR,




recognition of
function,
recognition of
attitude);

- Different
Purposes for
Listening:
listening for
gist; listening
for detail /
intensive
listening;
listening for
specific
information;

ways in which
we listen for
each purpose;

practice
material for
different
listening
purposes;

- Key strategies
for developing
learners’
listening
skills: top-
down
strategies;
bottom-up
strategies;

metacognitive
strategies;

- Tasks and
activities for
teaching
listening
skills;
Sequencing
tasks and
activities;

Evaluation,
selection and
adaptation of
listening
materials:

- Different
sources of




authentic
spoken
language (e.g.
podcasts,
YouTube, the
BC’s
‘LearnEnglish
> website etc.;
sequence of
tasks and
activities;

- Assessing
learners’
listening skills
with reference
to CEFR
descriptors:

ways of

assessment;
giving feedback

Tema 2.
Teaching
Speaking:

- Speaking as a
skill: features
of spoken
production
and spoken
interaction;
similarities
and
differences;
types of
spoken
production
and spoken
interaction
(informal/
formal);
Nature of
speaking as a
skill;
characteristics
of a good
language
speaker;

aspects of
speaking
(psychological
, linguistic and

[IpakT
YHE
3aHSATTS

5-8

OcHoBHa: 1, 2, 3, 4,
5
JonomixkHa: 4, 6

AyauTtopHa
pobora, 8 rox;
Camocriiina

pobora, 12 rog.

MATOTOBKA 0
TECTY;
MiArOTOBKA
3aBJaHHA 2
HiICYMKOBOTO
KOHTPOJIIO

25 GaiB

KoBTeHn




communicativ
e); difficulties
people face
while
speaking a
foreign
language;

curriculum

requirements
for teaching
speaking to
different age
groups;

The place of
phonology in
teaching
speaking:
intonation,
stress, rhythm
and their
function;

anticipated

phonological
difficulties;
teaching
techniques for
dealing with
phonological
difficulties;
Teaching
spoken
production
and spoken
interaction:
strategies for
developing
learners’
speaking
skills;
working with
emergent
language;
Tasks and
activities to
facilitate
spoken
production
and spoken
interaction:




types of
speaking
activities;
the
importance of
group and pair
work to
optimise
student
practice time;
the role of the
teacher during
student-
centred
activities;
the
importance of
presentation
skills;
structured
output
activities
(information
gap and
jigsaw
activities);
communicativ
e output
activities (role
play,
simulation,
discussions,
debates,
storytelling,
story
completion);
speaking task
sequences;
-Assessing
learners’
speaking skills
with reference
to CEFR
descriptors:
ways of
assessment,
giving
feedback;
-Integrating




listening and
speaking
skills:
evaluation,
selection and
adaptation of

tasks and

activities;

sequence of

tasks and

activities;
ways of
integrating the
skills in the
English
classroom
Tema 3. [Ipaktu | OcHoBHa: 1, 2, 3,4, | AyautopHa 25 OamiB JIlucroman
Teaching YHE 5 pobota, 8 rox;
Reading: 3anaTTs | JonomixHa: 2, 4 CamocriiiHa
-Introduction to | 9-12 pobora, 14 rox.:
teaching MATOTOBKA 110
reading; TECTY;
curriculum MiArOTOBKA
requirements for 3aBJIaHHA 3
teaching reading MACYMKOBOTO
for different KOHTPOIIIO

purposes;
a critique of
commonly used
approaches to
the teaching of
reading (reading
aloud, reading
in chain etc.);
-Purposes for
reading (for
pleasure, for
specific
information, for
general
understanding,
etc.)

-Reading sub-
skills: intensive
reading;
extensive
reading;
skimming;
scanning;

-Key strategies




for developing

learners’

reading
subskills and for
overcoming
common
problems with

reading (e.g.

overuse of

dictionaries,
subvocalisation,
finger-pointing
etc.), all of
which slow
reading down.

- Criteria for
selecting texts
and evaluating
reading
materials for
different
reading
purposes.

- The
importance of
exposing
learners to
authentic
materials and,
at higher
levels, to a
range of
genres.

- Reading task
and activity
sequences for
different
reading
purposes

- Reading as an
interactive
activity

- Ways of
motivating
students to
read,

- Ways of
assessing
learners’




reading skills
with reference

to CEFR

descriptors

and giving

feedback;
-Ways of

integrating

reading,

listening, and

speaking

skills.
Tema 4: [Ipaktu | OcHoBHa: 1, 2, 3,4, | AyautopHa 25 OainiB I'pynens
Teaching YHE 5 pob6ota, 10 rox;
Writing 3auatTTs | JlomomikHa: 3, 4 Camocriiina
-An 13-17 pobora, 14 rox.:
introduction to iArOTOBKA JI0
the skill of Tecty;
writing: HiArOTOBKA
differences 3aB/1aHb 4,5
between iJCYMKOBOTO
speaking and KOHTPOJIXO
writing; why it

is important to
teach the skill of
writing in the
English
language
classroom; the
purposes of
writing in class
and in real life;
curriculum
requirements for
teaching writing
to different age
groups;
-Strategies for
developing
learners’ writing
skills:

increasing
student
motivation to
improve their
writing; giving
clear
instructions;
providing
writing practice;




providing
constructive
feedback on
students’ writing
dealing with
learners’ errors
in writing;

- Teaching
writing using
process and
product
approaches
Writing task
sequences;
-Teaching
writing different
text types:
overview of
text-types
(postcards,
invitations,
CVs, personal
and formal
letters, e-mails,
stories, reviews,
articles, essays,
recipes, reports
etc.) linked to
purposes for
writing;

ways of
teaching writing
different text
types with the
emphasis on
authentic
reasons for
writing;

- Teaching
sentence,
paragraph and
text building,
coherence
(logical
development of
ideas) and
cohesion (link
words and
phrases,
sequence of
sentences) in




writing;

- Approaches to
assessing
writing with
reference to
CEFR
descriptors and
giving
feedback;

- Ways of
integrating the
skills (e.g.
project work,
TBL)

3micToBuii MoayJb 4. IlinroroBka 10 BUKJIaJaHHA 3

Tema 5.

Planning

Teaching

-Reasons and

needs for

planning;

- Different
factors
influencing
planning;

-Planning a

lesson

sequence;

- Familiarisatio
n with the
curricula used
in different
types of
schools and at
different age
groups at
secondary
level;

-Contemporary

approaches to

lesson planning;

- Different
models/templa
tes for a
lesson plan;

- Ways of
formulating
aims,
objectives and
learning
outcomes of a

IIpaktn
YHE
3aHATTSA

18-22

OcuosHa: 1, 2, 3, 4,
5
Jomomixknua: 1-7

AynuropHa
pobota, 10 rogx;
CamocriiitHa

pobota, 12 rogx.:

IiITOTOBKA 710
TECTY;
MATOTOBKA
3aBaaHHg 1
iICYMKOBOTO
KOHTPOJTIO

33,3 Ganis

JroTuii-
Oepe3eHb




lesson/lesson
sequence;

- Stages of a
lesson

- Activities and
resources for
different
stages of a
lesson;

- Ways of
ensuring the
communicativ
e and
integrated
character of a
lesson;

- Issues of
differentiation
of strategies to
be used to
meet learners’
individual
needs;

Anticipating

problems with

the
implementation
of a lesson plan

- Flexibility in

planning and

teaching;
- Critical

evaluation of

readily

available

lesson

plans/lesson

sequences
Tema 6. IIpaktu | OcHoBHa: 1, 2, 3, 4, | AyautopHa 33,3 6aniB | KBiTeHn-
Working with YHe 5 pobora, 10 roz; TpaBeHb
Materials 3aHaTTA | JlomomikHa: 1-7 CamocriitHa
- The procedure | 23-27 pobota, 12 rox.:
of materials MMATOTOBKA 10
evaluation and TECTY;
selection; irOTOBKA
- The principles 3aBJIaHHA 2
underlying 1ICYMKOBOT'O
evaluation and KOHTPOIIO
selection;
- The existing

criteria for the




evaluation and
selection;

- Authenticity
of materials and
authenticity of
tasks;

- Practical ways
of making
materials
communicative;
- Reasons and
needs for
adaptation and
supplementation
of materials;

- Adaptation
stages and
techniques;

- Supplemen-
tation stages
and techniques;
- Teachers as
mediators: the
relationship
between a
teacher, a
learner and
materials;

- Ways of
making
materials more
context
appropriate;

- Evaluating the
results of
supplementation
and adaptation

Tema 7. Error

Analysis and

Dealing with

Errors

- Review of
students’ own
experience of
making
mistakes and
having them
corrected;

- Sources and
reasons
involved in

IIpakTn
YHE

3aHATTS
28-34

OcHoBHa: 1, 2, 3, 4,
5
JonomixkHa: 1, 4

AynuropHa
pobora, 14 rox;
CamocrTiiina
po6orta,19
rofm.:
HIATOTOBKA 10
TECTY;
MArOTOBKA
3aBAaHb 3, 4
I1JICYMKOBOT'O
KOHTPOJIIO

33,3 OaiiB

TpaBeHsb-
YEpBEHb




making errors:
Developmenta
I,
Overgeneraliz
ation,
Mislearning,
L1
interference,
Fossilisation;

-Types of
errors;

- Errors as a
feature of
interlanguage;

- Pre-systematic
and post-
systematic
errors (slips
and mistakes)

- Categories of
mistakes:
grammatical,
Lexical,
Phonological,
Spelling,
Punctuation,
stylistic/situati
onal,
appropriacy);

- Understanding
of correction

- Types of
correction
(self-
correction,
peer
correction,
teacher
correction);
their
advantages
and
disadvantages;

- Correction as
a motivating/
demotivating
factor in
learning;

-Common ways




of giving and
receiving
feedback;

-Types of
feedback
(oral/written,
constructive/

destructive)

-Principles of
giving
constructive
feedback;

- Ways of
giving and
receiving
feedback (e.g.
tools for
giving/receivi
ng feedback);

-Ways of
dealing with
errors during
accuracy and
fluency
development
activities;

-Correction
techniques for
spoken errors:
immediate
correction
techniques
(non-verbal —
using fingers,
gestures,
mouthing,
visual
reminders, etc.
and verbal —
recast/echoing
, reformula-
tion,
elicitation,
clarification
request,
metalinguistic
feedback);
delayed
correction
techniques




(noting down
errors,
correction
slots);

-Ways of

dealing with

errors in
writing

Correction

techniques for

dealing with
errors in
writing (using
correction
code,
underlining/hi
ghlighting
errors, explicit
correction);

-Developing
learners’
ability to self-
correct and to
take
responsibility
for their own
errors;

-Techniques for
helping
learners
eliminate
errors:
giving guided
preparation
time for a
task,
dictogloss,
recording,
correction
diary;

- Anticipating
possible
difficulties
and errors as a
necessary part
of lesson
planning.

3microBuii Mmoayasb 5. CneniajibHi acleKkT

Hu

Tema 1. Action
Research 1

IIpakTn
YHE
3aHATTS

OcHosHa: 1, 2, 3, 4,
5
JlonomixkHa: 5, 7

AynuropHa
pobora, 18 rox;
Camocriiina

25 GaiiB

Bepecenb




-Enquiry as
principled
teacher
behaviour

-Enquiry as a
key step at the
planning stage
of teacher
research

- Teacher
research and
its varieties;

- Action
research as a
way to
success in the
profession of
teaching

- Action
research: the
Who, the
Why, the
What, the
How

- Action
research
cycle: stages
and steps;

-Classroom
issues and
research
questions:
noticing an
issue/problem;
formulating a
research
question

- Planning
action
research;

- Sampling in
action
research

- Action
research
ethics;

-Collecting
data:

Quantitative and
qualitative
data

1-9

pobora, 19 rox.:
MMATOTOBKA 10
TECTY,
MMATOTOBKA
3aBaaHHg 1
iJCYMKOBOTO
KOHTPOJTIO




- Data collection
tools: variety,
advantages and
disadvantages

- Analysing,
interpreting
and presenting
data;

- Reporting
action
research;

- Quality in
action
research;

- Action
research
proposal
(writing a
proposal using
the template)

Tema 2.
Teaching Young
Learners

- Reasons that

make the

process of
teaching
young learners
special (the

Critical Period

hypothesis)

Skills of a

primary

school teacher
of English

(e.g. the

stir/settle and

involvement

factors of a

lesson with

young
learners);

- Age
characteristics
of young
learners, their
cognitive
development,
their limits
and

[IpakT
YHE
3aHATTS

10-18

OcHoBHa: 1, 2, 3, 4,
5
JlonomixkHa: 9

AyauTtopHa
pobora, 18 rox;
CamocriiiHa
pobora, 20 rog.
MATOTOBKA 0
TECTY;
MiArOTOBKA
3aBJaHHA 2
HiICYMKOBOTO
KOHTPOJIIO

25 GaiB

KoBTeHn




possibilities
(e.g. the child
as active
learner, sense-
maker,
social);

Ways of
managing the
young
learners’
English
language
classroom:
establishing
classroom
routines in
English;

using Ll asa
resource when
necessary;,
moving from
activity to
activity;
supplementing
activities with
visuals, realia
and movement
Modes of
interaction;
Contemporary
approaches and
methods for
teaching
English to
young learners:
play/games;
TPR, learning
by doing;
drama;
visualization;
project work;
storytelling;
songs;

rhymes and
chants.

The
curriculum
requirements
for teaching
English in
primary




school;
Techniques and
activities for
teaching
reading to
young learners
ona
word/phrase/se
ntence level:
reading rules;
phonics;

the whole word
approach;
Techniques
and activities
for developing
oral skills
(pronunciation
, intonation,
listening,
speaking) in
young
learners;

-Techniques and
activities for
developing
writing skills:

pre-writing
activities;
controlled
writing;
guided
writing;
free writing.
Sequencing
the skills;
Materials
evaluation,
selection and
adaptation for
the young
learners
English
language
classroom
Assessment
tools for
young
learners:
portfolio
assessment;




structured
assessment
activities;
projects;
self-
assessment;
peer
assessment;
learner-
developed
assessment
tasks;
take-home
tasks;
observation;
conferencing.

Tema 3.
Information and
Communication
Technology
(ICT) in
Learning and
Teaching
English

- Modern
learning
technologies
and their
relevance for
the educational
process;

- Cyber well-
being: keeping
children safe on
the Internet;

- Selecting and
evaluating
websites for
teaching and
learning
purposes;

- The use of
learning
platforms (e.g.
Moodle) for
teaching
purposes;

- Using online
audio and video
resources for

IIpaktn
YHE
3aHATTSA

19-27

OcnoBHa: 1, 2, 3, 4,
5
JlomomixkHa: 2

AynuropHa
pobota, 18 rogx;
CamocriiitHa

pobota, 19 rogx.:

IiITOTOBKA 710
TECTY;
MATOTOBKA
3aBIaHHAa 3
1ICYMKOBOTO
KOHTPOJTIO

25 GaniB

JIucromang




language
learning and
teaching
purposes;

- Exploration of
opportunities
offered by
social
networking
sites, blogs,
wikis to
language
learning and
teaching;

- The notion of a
“flipped’
classroom and
its benefits;
traditional vs
flipped
teaching;

- The main uses
of IWBs
(interactive
whiteboards)
and their
benefits as
opposed to
traditional
whiteboards;

-Exploration of
opportunities
offered by
mobile devices
(e.g. smart-
phone) in
language
learning.

Tema 4.
Catering for
Special
Educational
Needs (SEN)
-The notion of
SEN and the
pre-existing
biases and
prejudices;

- Medical and

IIpakTn
YHE

3aHATTS
28-37

OcHoBHa: 1, 2, 3, 4,
5
JlonomixkHa: 4

AynuropHa
pobora, 20 rox;
CamocriiiHa

pobora, 19 rox.:

MMATOTOBKA 0
TECTY;
MiArOTOBKA
3aBaaHig 4
1JICYMKOBOTO
KOHTPOJIIO

25 GaiiB

I'pynens-
ClYeHB




social model
approaches to
SEN;

- Learning
difficulties and
categories of
SEN;

-The principle
of differentia-
tion:

by task; by task
response
(including
assessment);
by organisation
of content.

- The notion of
an inclusive EL
classroom;

- Teaching
strategies which
make English
learning
accessible to
all;

- Practical
guidelines for
creating an
inclusive EL
classroom for:
learners with
behavioural,
social and
emotional
needs;

learners with
sensory and
physical needs;
learners with
cognition and
learning needs;

gifted and
talented
learners.
3microBuii MoayJib 6. Ilpodeciiinuii po3BUTOK
Tema 5. Koncyn | OcHoBna: 1, 2, 3, 4, | AyautopHa He JIroTnii-
Action Research | pratuB | 5 poboTa, 16 Toa. | ouiHIOETEC | Oepe3eHb
2 HE Jlonmomixkua: 5, 7 i
- Enhancing 3aHATTA
skills that the 38-45
students

acquired as a




result of
learning on
Module 5, Unit
5.1.

- Assisting
students in
writing, editing
and finalising
their course
paper;

- Content based
exclusively on
students’ needs
in carrying out
an action
research and
writing a course

paper.
Tema 6. [Ipaktu | OcHoBHa: 1, 2, 3,4, | AyautopHa 50 GaniB KBiTeHb-
Developing YHE 5 pobora, 18 rox; TpaBEHb
Intercultural saasaTTa | Jlomomikua: 1, 8, | CamocriitHa

Competence 46-54 10 pobota, 27 rog.:

-Notions of MATOTOBKA 110

cultural TECTY;

awareness and HirOTOBKA

intercultural 3aBaaHHs |

competence. MiJCYMKOBOTO

-Distinction KOHTPOJTIO

between ‘big C’
and ‘little ¢’
cultures.

- Analysis of
behaviour in an
intercultural
encounter;

- ldentification
and analysis of
stereotypes and
prejudices across
cultures.

- Culture
clashes, cultural
shock, cultural
blunders and
compensatory
communicative
strategies:
avoidance;
circumlocution;
approximation;
word coinage;

non-linguistic




signals;

appeal for help;
- Manifestation
s of culture in
language:
idioms;
non-equivalent
and background
lexis and ways
of dealing with
them in English
classes:

using cultural
notes provided
in monolingual
dictionaries;
making
comparisons
between
cultures;

- Verbal and
non-verbal
communicative
interaction
patterns in
intercultural
encounters:
conversational
norms;
registers and
formulas for
different
communicative
domains and
situations;
rituals and
standardised
behaviours;

use of body
language.

- Gender roles
and related
iSSues across
cultures:
gender-neutral
language;
sexist language;
gender
differences in
conversational
styles;

- Intercultural




issues in a
course book
text:
difficulties in
interpretation of
historical facts;
understanding
culture-specific
allusions;

- ELT materials
evaluation,
selection and
adaptation for
addressing
intercultural
ISsues;

- Issues in
exploring the
visual side of
culture
representation:
selection,
interpretation,
comparison of
realia/advertise
ments/notices/c
aricatures;

- Methods and
techniques for
developing
intercultural
competence in
learners of
different age
groups:
experiential
learning;
comparison;
analysis;
reflection;

- Types of
activities for
developing
cultural
awareness:
independent
cultural
information
search;
discussions;
debates and
disputes;




projects;

role-plays;

games.

Tema 7. [Tpaktn | OcHoBHa: 1, 2, 3, 4, | AyauropHa 50 GamniB TpaBeHb-
Planning for YHe 5 pobora, 18 rogx; YEepPBCHb
Continuing 3anstTs | Jomomixaa: 3, 6 CamocriitHa

Professional 55-63 pobora, 27 roz.:

Development

- Values and
beliefs about
learning and
teaching;

- Notions of
development and
training,
distinction
between INSETT
and CPD;

- Options and
tools for
autonomous
CPD:

reading
professional
literature;
preparing a
conference
paper/article for
publication;
investigating
own practice;
making an
individual
professional
development
plan;

a reflective
journal;

an e-portfolio;
the European
Portfolio for
Student
Teachers of
Languages
(EPOSTL)
materials
designing;

- Making the besil
of the European
Portfolio for
Student Teachers

of Languages

MATOTOBKA 0
TECTY;
MMATOTOBKA
3aBJaHHA 2
iJCYMKOBOTO
KOHTPOJTIO




(EPOSTL);

- Options and
tools for school-
based (internal)
CPD:

peer
observation;
sharing good
practices;
participating
in/conducting
professional
development
workshops;

- Options and
tools for
external CPD:
attending
and/or
presenting at a
conference;
writing for
journals;
networking
(teacher
associations,
forums);
participating
in/conducting
professional
development
seminars and
webinars.

- The
relationship
between
individual, peer
and institutional
development;

- Schools and
departments as
learning
communities;

- Strategies for
keeping up to
date with
English and
approaches to
teaching and
learning:
setting clear
goals and




deadlines;
documenting
progress
through
journals;
developing
productive,
personally
effective study
routines;
reinforcing
revision
techniques and
the reading
habit;

making the best
use of all the
resources
available;

- The British
Council CPD
Framework for
English
Language
Teachers and the
role of
qualifications;
- Making an
individual
professional
development
plan using a
variety of optiong
and tools.

6. Cucrema OLliIHIOBAHHS KYpPCY

JarajgpHa cucreMa
OIIIHIOBAaHHS KypCy

CucreMa OLIHIOBaHHSI KypCy B1I0yBa€ThCs 3TiIHO 3 KPUTEPIIMU
OLIIHIOBAHHS  HABYAJbHMX  JOCSATHEHb  CTYJAEHTIB, IO
periiaMeHTOBaHI B yHiBepcuUTeTi. Buam KOHTPOIIO: MOTOYHHUI
(ycHe/mMChbMOBE  ONMUTYBaHHS Ha MPAKTUYHOMY  3aHSTTI);
MOJYJIbHUN (TeMaTu4Hi / MOAYJIbHI poOOTH — TECTH, MHCbMOBI
3aBJaHHs, MOPT(HOIIi0); MICYMKOBUIl (TIepeBipka i 0OrOBOpEHHS
MHCbMOBHX 3aBJIaHb 1 MOPTQOITi0, 3aiK).




Bumoru no mucbMoBoOi
pobotu

OuiHoBaHHA 3MicTOBOro0 moay.Js 1

OniHroBaHHA B IbOMY MOJTYJIi CKJIAZA€THCS 3 TPHOX KOMITOHEHTIB:

1. Ayautopna po6ota (25 % Bin 3arajnpHOI KUIBKOCTI 0alliB 3a
MOJYJIb).

2. TlepeBipka po3yMiHHs MaTepiaily, SKH BHHOCHUBCS Ha
caMmocCTiiiHy po0oTy, y (hopMi 3aBIaHb HAa CIIOCTEPEIKEHHS
(20%) ta Tecty hopmary «MHOKHHHHUIT BuOip» (10% Bin
3arajibHOI KUTBKOCTI OajIiB 32 MOIYJIb).

3. IlizcymKkoBa KOHTpOJIbHA pOOOTA Y BUTIISLI MOPTGOIIIO 3 TPHOX
3aBnaHb (45% Bix 3aranpHOI KITBKOCTI OalliB 32 MOAYIIB).
[Toptdoiio mae OyTH HaAPYKOBAHUM Ta IMOJaHUM B
YCTaHOBJICHHI TEPMiH HA €JICKTPOHHOMY YU MANIEPOBOMY
HOCII.

3aBaaHHs nepeBipKH caMOCTiiiHOI podoTH

Individually, complete 9 observation tasks (will be sent to the

students’ e-mail) to demonstrate your understanding of the

material learned in Units 1.1-1.3. Take part in the discussion of
the results of the observation in methodology classes to show
evidence of learning from the observation.

Assessment criteria Weighting
Tasks completion (all tasks completed, 5%
deadline met) (3%+2%)
Understanding of the material learned 5%
Evidence of learning from the observation 5%

Participation in the discussion of the results of | 5%
observation
Total 20%
Individually, do the test (20 items) to check your understanding
after units 1.1-1.3 (10% of total for the module).
3aBaaHHA MiICYMKOBOI pod0oTH
Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | a personal account of your own language 15%
learning experience

2 | a set of recommendations aimed at 15%

developing learner autonomy in a specified
group of schoolchildren

3 | areflective report on key learning points 15%
Total 45%
Item 1

Write a personal account (between 350 and 400 words) of your
own language learning experience addressing motivation, self-
esteem, learning styles, learner strategies, interlanguage
development stages; how much of your English knowledge has
been learnt and how much acquired (15% of total for the module).

Assessment criteria Weighting

Task fulfilment (number of words, deadline met) | 5%

Evidence of the ability to reflect on the learning 10%
experience

Total 15%

Iltem 2




In writing, give a set of 3-4 recommendations aimed at developing
learner autonomy in a specified group of schoolchildren you
observed at school. Base it on the learners’ profile (age, strengths
and weaknesses, level of English, learning needs, cultural
background, L1) and refer to learner autonomy theories (15% of
total for the module).

Assessment criteria Weighting
Task fulfilment (requirements met, learners’ 5%

profile description, deadline met)

Evidence of the ability to make practical 10%

recommendations for developing autonomy in
learners with reference to relevant theories
Total 15%
Item 3
Write a reflective account of 3 to 5 most important learning points
across units 1.1 — 1.3, including lesson observation. Explain why
they are important and how they are relevant to you as a future
teacher (15% of total for the module).

Assessment criteria Weighting
Task fulfilment (number of key points, deadline | 5%

met)

Evidence of relevant reflection 10%

Total 15%

Po3nonin 6axiB, IKi OTPUMYIOTH CTYAE€HTH
3mMicToBHI MOy b 1: opMa KOHTPOIIIO — 3aJIiK
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KoeiitieHT
MakcuMans 25 30 45 100
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OamniB

»D"—25 »’—=30 |[,57—-45

»47—20 w47 =24 |47 —36

»3—15 »37—-18 |,37-27

»2" —10 L2 —12 | ,27-18

OuiHoBaHHS 3MiCTOBOr0 MOAYJIsI 2

OmiHIOBaHHA B IbOMY MOJYJIi CKJIAJJA€THCS 3 TPHOX KOMITIOHEHTIB!

1. Ayautopna poGota (25 % Bin 3arainpHOi KUIBKOCTI OalliB 3a
MOJYJIb).

2. TlepeBipka po3yMiHHS MaTepiay, SKHii BHHOCHUBCS Ha
caMOCTiifHy po0oTy, y (hopMi 3aBJJaHb Ha CIIOCTEPEIKEHHS
(25%) ta Tecty hopmary «MHOXKHHHUIT BUOip» (10% Bin
3arajibHOI KUTBKOCTI OajIiB 32 MOYJIb).

3. IlizcymMKOBa KOHTPOJIbHA POOOTA Y BUIIISAII TOPTHOITIO 3
4OTUPHOX 3aBaaHb (40% Bija 3aranbHOI KUTBKOCTI OamiB 3a
Monayis). [lopTdomnio Mae OyTn HaIPyKOBAaHUM Ta MTOJAHUM B
YCTAHOBJICHHUI TEPMiH Ha €JIEKTPOHHOMY YH MANIEPOBOMY
HOCII.

3aBnaHHs nepeBipKH caMOCTIiiiHOI po0oTH




Individually, do the test (20 items) to check your understanding
after units 2.1-2.2 (10% of total for the module).
Individually, create a portfolio containing the following items:

Portfolio items Weighting
1 | aset of activities for teaching grammar in context | 10%
2 | analytical statement of methods and approaches 10%
you were exposed to
3 | an analysis of a lesson observed during school 10%

practice with the focus on organisation, modes of

participation/interaction, classroom language,

classroom resources

4 | areflective account (approx. 200-250 words) of 10%

microteaching addressing communicative

dimensions in teaching grammar
Total 40%

Item 1

Put together four activities for teaching grammar in a communicative

context to a specified group of learners.

Procedure:

e select activities using the following criteria: learners’ needs,
learners’ age, level of English, learning styles, school curriculum
requirements

e accompany each activity with a purpose, clear instructions and the
description of the procedure

e teach one of the activities in your methodology class with your
peers playing the role of your target group of learners.

Assessment criteria Weighting
Task fulfilment (deadline met, number of 5%
activities, relevance of the activities to the target (1%+1%+1%+2
group, accuracy) %)
Evidence of understanding different kinds of 5%
grammar activities and their application in the
classroom
Total 10%
Item 2

Supplement your personal learning account (Module 1, Assignment 2)
with a reflection (250-300 words) on the methods and approaches you
have been exposed to and their impact on you as a learner.
Focus on the following aspects:
e views of language

focus of teaching

roles of a learner and a teacher

the language of instruction

attitude to mistakes

typical activities

strengths and weaknesses
Assessment criteria Weighting
Task fulfilment (number of words, deadline met, 5%
accuracy) (1%+1%+3%)
Evidence of understanding of CLT principles and 5%
how these are put into practice in the classroom
Total 10%
Item 3
Analyse a lesson observed during school practice focusing on
organisation, modes of participation/interaction, classroom language and
classroom resources.




Procedure:
e observe a lesson and do the observation tasks

e write an account of the lesson based on your observation of the
organisation, modes of participation/interaction, and instruction-
giving skills; state which of these aspects contributed to the
effectiveness of the lesson and why; identify the most
important factors that you personally will need to attend to
when managing your own classroom in the future.

Assessment criteria Weighting
Task fulfilment (number of words, deadline met, 5%
accuracy) (1%+1%+3%)
Evidence of understanding of the principles of 5%
classroom management and how these are put into
practice in the classroom
Total 10%
Item 4

Write a reflective account (approx. 250-300 words) of microteaching

addressing communicative dimensions in teaching grammar

Points to cover:

¢ things you have found challenging in microteaching and the
experience you have gained from teaching or participating as a
learner

e grammar activities you tried out and the feedback you received from
your peers

¢ classroom conditions which helped you to teach/learn effectively or
which interfered with your microteaching/learning

e any differences between the ways you learned grammar at school
and the ways you would choose to teach it.

Assessment criteria Weighting
Task fulfilment (number of words, deadline met, 5%
accuracy) (1%+1%+3%)
Evidence of reflecting on microteaching and 5%
learning experience (analysing the content of the
module from different perspectives; argument
support)
Total 10%
Po3noais 0axiB, siKi OTPUMYIOTH CTYACHTH
3micToBHA MOITYTh 2: hopMa KOHTPOITIO — 3aJIK
KonTpo:s Aynmutopn | Camocriit | [lincymkoBa | Beboro
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OuiHrBaHHs 3MiCTOBOr0 MOaYJist 3

OI11iHIOBaHHS B IIbOMY MOAYJI CKJIAJAETHCS 3 TPHOX KOMITOHEHTIB:

4. Aynutopna po6ota (30 % Bix 3araibHOI KUTBKOCTI OaiiB 3a
MOYJIb).




5. IlepeBipka po3yMiHHs MaTepialy, SKH BHHOCHUBCS Ha
caMocCTiiiHy po0oTy, y hopmi TecTy popMaTy «MHOKUHHUN
BuOip» (20% Bix 3arayibHOI KiJIBKOCTI OAJiB 32 MOYJIb).

6. IlincymMKoBa KOHTpOJIbHA POOOTA y BUTIISAAL MOPTHOIIIO 3 I ATH
3aBaaHb (50% Bij 3arajgbHOI KUIBKOCTI 0ajIiB 32 MOJTYJIb).
[Toprdomio mae OyTH HAAPYKOBAHUM Ta TIOJIAHUM B
YCTaHOBJICHUM TEPMiH Ha €JIEKTPOHHOMY UM MANepOBOMY
HOCII.

3aBaaHHs NepeBipKH caMOCTIiiiHOI po00OTH

Individually, do the test (20 items) to check your understanding

after units 3.1-3.4 (20% of total for the module).

3aBaaHHs NiACYMKOBOI podoTH

Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | asequence of activities for developing 10%
listening skills

2 | a sequence of activities for developing 10%

speaking skills

3 | individual multi-layered portfolio task on 10%
reading skills based on school practice and
materials design

4 | individual multi-layered 10%
portfolio task on writing
skills based on school
practice and materials design

5 | an observation-based report on the integration | 10%
of the four skills in a specific English class
including a suggested sequence of activities for
future teaching

Total 50%

Item 1

For this task, the university teacher will give you an audio text,
and provide you with the information about the learners’ age
group, language proficiency level, and purpose for listening to
address.

Individually, develop a sequence of at least four activities to meet
learners’ needs and learning purpose. Provide instructions for
organising the activities in class. Micro teach them to your peers.
Edit your material if necessary.

Assessment criteria Weighting
Task fulfilment (all items are submitted: a sequence | 5%
of 4 activities with instructions, text transcript, (3%+2%)

learners’ profile; accuracy)

Evidence of the ability to develop a sequence of 5%
activities for the purpose of teaching listening

Total 10%




Item 2

Select 4 activities or a sequence of at least four activities targeted

at spoken production (e.g. storytelling, story completion) or

spoken interaction (e.g. role play, simulation, discussion) from a

lesson or lessons you have observed or taught during your school

experience.

Procedure:

e select activities using the following criteria: learners’ needs,
learners’ age, level of English, learning styles, school
curriculum requirements

e accompany each activity with a purpose, clear instructions and
the description of the procedure

Assessment criteria Weighting
Task fulfilment (procedure observed, all items | 5%
submitted, accuracy) (2%+1%+2%)
Evidence of the ability to evaluate and select 5%
activities for different speaking purposes
Total 10%

Item 3

Select four authentic texts for reading. Refer to a school class you know
and choose one of the texts that would be suitable for them to develop
reading skills. Then follow these steps:

1. Write a short profile of the class you have in mind (age, level, needs
in the development of reading skills and relevance of needs to the
school curriculum).

2. Explain why you have selected this text for your target group.
Mention:

e text topic and content
e level of language in the text
¢ potential for the development of reading skills

3. Anticipate and list any difficulties in the text for your target
learners. Mention:
e content

structure

grammar

vocabulary

sentence complexity

cultural references

4. Develop a sequence of activities sufficient for use in a single lesson
to make the text accessible to your target learners. Include:

e activities to develop reading comprehension
e activities to address some of the difficulties you have identified.
Prepare handouts which can be used in class.

5. Make copies of the text and your handout and try the material out
with your chosen school class. Take feedback from your co-
operating teacher and your learners.

6. Write a reflective account (maximum 150 words) on your learning
through doing this assignment.

Assessment criteria Weighting
Task fulfilment (procedure observed, all items | 5%
submitted, accuracy) (2%+1%+2%)

Evidence of the ability to select and analyse texts | 2%
and design a sequence of activities for the purpose
of teaching reading




Evidence of the ability to reflect on and learn from | 3%
the experience of the entire assignment

Total 10 %
Item 4
Refer to the same class as in Item 3 and choose a written text type

which would correspond to the curriculum requirements. Then
follow these steps:

1. Develop a sequence of activities leading to writing the chosen
text type. Prepare handouts which can be used in class.

2. Invite a groupmate to critically review your material. Edit your
material if necessary.

3. Try the material out with your chosen class. Take brief written
feedback from your learners.

4. Write a reflective account (maximum 150 words) of your
learning while doing this assignment.

Submit all elements of your assignment in a folder.

Assessment criteria Weighting
Task fulfilment (procedure observed, all items | 5%
submitted, accuracy) (2%+1%+2%)
Evidence of the ability to select and design a 2%

sequence of writing activities

Evidence of the ability to reflect on and learn 3%
from the experience of the entire assignment

Total 10%

Item 5
A report on the integration of the four skills in English lessons
(350-400 words).
Base your report on Observation task Twenty-Four from the
Observation task bank, Modules 3 and 4.

Task Twenty-Four

Task focus: Integrating skills

Observe 2 or 3 lessons and note down how language skills are

integrated in an activity or in a sequence of activities.

1. Interview the teacher (if she/he agrees) about the techniques
she/he uses to integrate skills. Take notes.

2. Examine 2 or 3 units in a course book and decide whether
language skills are integrated or not. Note down how skills
are integrated if they are.

Cover the following:

the teacher’s attitude to integrating language skills
summary of lesson observation

techniques used to integrate skills

problems teachers may have in integrating skills

skills integration in coursebooks

o reference to methodology readings.

Invite a groupmate to critically review your report. Edit your
report if necessary.

Assessment criteria Weighting

Task fulfilment (all items covered, number of | 5%
words, deadline met, accuracy) (1%+1%+1%+




206)

Evidence of understanding how teachers and 2%
coursebooks integrate skills and

Evidence of the ability to reflect on and learn | 3%
from the experience of the entire assignment

Total 10%

Po3noaisn 0aiB, siki OTPUMYIOTH CTYI€HTH
3micToBHI MOITYJTh 3: hopMa KOHTPOJIIIO — 3aJIK

Kontpons | Ayautop | Camocrtiitna | [TincymkxoBa | Beporo

Ha pobora KOHTpPOJIbHA
pobora pobota
Baroswuii 6 2 12
koediitieHT
Maxkcumain 30 10 60 100
Ha K-Th
OaiB
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OuiHoBaHHs 3MiCTOBOro0 MoayJif 4

OniHIOBaHHS B IOMY MOJIYJII CKJIAAE€THCS 3 TPHOX KOMIIOHCHTIB:

4. AynuropHa po6ota (30 % Bix 3aranbHOI KIIBKOCTI OamiB 3a
MOJYJIb).

5. IlepeBipka po3yMiHHs MaTepiaiy, SKHii BUHOCHUBCS Ha
camocCTiiiHy po0oTy, y ¢hopMi TecTy hopMaTy «MHOKUHHUN
BuOip» (20% Bif 3aranbHOI KiIBKOCTI OalliB 32 MOIYJIb).

6. IlizcymMKOBa KOHTpOJIBHA POOOTA Y BUTIISAI TOPTHOITIO 3
4OTUPHOX 3aBaaHb (50% Bij 3aranbHOI KUTBKOCTI OajiB 3a
Monaynn). [lopTdonio Mae Oyt HaIPyKOBAaHUM Ta TTOJIAHUM B
YCTaHOBJICHHI TEPMiH Ha €IEKTPOHHOMY UM MANEPOBOMY
HOCII.

3aBaaHHA NepeBipKM caMOCTiHHOI podoTH

Individually, do the test (20 items) to check your understanding

after units 4.1-4.3 (20% of total for the module).

3aBaaHHA MiICYMKOBOI po00oTH

Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | two fully worked out lesson plans at different | 20%
levels

2 | materials evaluation task 10%

3 | acorrected and graded piece of learner writing | 10%
with a rationale for the approach to correction

taken
4 | reflection on learning on the module 10%
Total 50%
Iltem 1

Individually, design two lesson plans for your school experience
context using a suggested model. Make sure your lesson plans
meet the following requirements:

e correlation between objectives, activities and learning




outcomes
e the communicative and integrated character of the lesson
o differentiation of strategies to be used to meet learners’
individual needs
e integration of homework into the lesson plan.
Submit your lesson plans with accompanying materials if any.
Only one will be assessed.

Assessment criteria Weighting
Task fulfilment (two lesson plans submitted, 5%
model observed, teaching context identified, (1%+1%+1
deadline met, accuracy) %+1%+1%)
Evidence of correlation between objectives, 5%
activities and learning outcomes
Evidence of communicative and integrated 5%
character of the lesson
Evidence of the differentiation of strategies to be | 5%
used to meet learners’ individual needs
Total 20%

Item 2

Evaluate a unit from a coursebook for a specified educational
context (secondary school, grade ...) according to the set criteria.
Write a report (250-300 words), justifying your decisions and
giving evidence that this unit suits/does not suit learners’ needs
and the requirements of the curriculum.

Assessment criteria Weighting
Task fulfilment (relevance, number of words, | 5%

accuracy) (2%+1%+2%)
Evidence of understanding and using the 5%

materials evaluation criteria

Total 10%

Item 3

Individually correct and grade a given piece of learner writing
using agreed criteria. Submit the corrected paper and write a
rationale (250-300 words), justifying your approach to the
correction taken.

Assessment criteria Weighting

Task fulfilment (relevance, all 5%
components presented, number of words, | (1%+1%+1%+2%)
accuracy)

Evidence of the ability to identify errors 5%
and to apply principles underlying your (2%+3%)
approach to error correction

Total 10%

Item 4

Write a reflective account (350-400 words) with evidence of your

progress throughout this module and your development as a future

teacher.

Account for your ability to:

e design a lesson plan for use with a specific group of learners

e apply a set of criteria for evaluating coursebooks and materials
for a specific learning/teaching context




e identify different types of errors in learners’ spoken and
written language and deal with them appropriately.

Assessment criteria Weighting
Task fulfilment (relevance, all points covered, | 5%
number of words, accuracy) (1%+1%+1%
+2%)
Evidence of the ability to reflect criticallyon | 5%
learning in the module
Total 10%
Po3noain 0aJiB, iki OTPUMYIOTH CTYI€HTH
3micToBH MOITYJTb 4: hopMa KOHTPOJITIO — 3aJIK
KonTtposnb Aynutop- | Camocriii- | [Tincymko- | Beboro
Ha poboTa Ha Ba KOHTP.
pobora | poborta
Barosuii 6 4 10
Koe(iifieHT
MakcumanbH 30 20 50 100
a K-Th OaiB
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OuiHoBaHHS 3MiCTOBOr0 MOIYJIA 5

O1iHIOBaHHA B IbOMY MOJYJIi CKJIAZIA€ThCS 3 TPhOX KOMIIOHEHTIB!

7. AymutopHa po6oTta (30 % Bix 3araibHOI KiIBKOCTI OaiB 3a
MOJIYJb).

8. IlepeBipka po3yMiHHs MaTepiay, SKHii BHHOCHUBCS Ha
caMOCTiiiHy po0oTy, y hopMi TecTy popMaTy «MHOKUHHUN
BuOip» (10% Bix 3arayibHOI KiJIBKOCTI OAJiB 32 MOYJIB).

9. IlincyMKoBa KOHTpOJIbHA poOOTa y BUTIIAAL MOPTHOIIIO 3
4OTUPBOX 3aBaaHb (60% Bij 3aranbHOI KUIBKOCTI OajiB 3a
Monyib). Iloprdomnio mae 6yTn HaApyKOBaHUM Ta MOAAHUM B
YCTAaHOBJICHHU TEPMiH Ha EIEKTPOHHOMY YH MATIEpOBOMY
HOCII.

3aBiaHHs nepeBipkH caMoCTiiiHOI podoTH

Individually, do the test (20 items) to check your understanding

after units 5.1-5.4 (10% of total for the module).

3aBaaHHs MiACYMKOBOI podoTH

Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | an action research proposal as the basis for 15%
qualification paper

2 | alesson plan with accompanying rationale for | 15%
teaching a specified group of young learners

3 | anactivity using ICT for a specified group, 15%
with post-use evaluative notes

4 | aset of recommendations in response to a SEN | 15%
case study

Total 60%

Iltem 1

Formulate an action research proposal following the suggested




template. The proposal is the basis for writing a
course/qualification paper.

Assessment criteria Weighting
Task fulfilment (template observed, 5%
deadline met, accuracy) (1%+1%+1%+2%)
Evidence of the ability to plan action 5%
research
Practical relevance of each of the 5%
proposal items
Total 15%
Item 2

Design a lesson plan for your teaching practice context using one

of the agreed models. Make sure your lesson plan meets the

following requirements:

e correlation between the objectives, the activities and the
learning outcomes

e the communicative and integrated character of the lesson

o differentiation of strategies to be used to meet young learners’
individual needs.

Account for your choice of the sequence of activities, materials,

methods and techniques, modes of interaction used to meet the

objectives and achieve the outcomes.

Assessment criteria Weighting
Task fulfilment (model and context observed, | 5%
deadline met, accuracy) (2%+1%+2%)

Evidence of the communicative and integrated | 5%
character of the lesson and the correlation
between the objectives, activities and learning
outcomes

Evidence of differentiation of strategies to be | 5%
used to meet young learners’ individual needs
and of the ability to justify your choices

Total 15%

Item 3
Procedure:
o Develop an activity using ICT, e.g. computer, smart phone, tablet,
network hardware and software for primary or secondary learners.
e Try the activity out with a specified group of learners.
e Justify the use of ICT in writing (maximum 150 words).

Assessment criteria Weighting

Task fulfilment (format of an activity, 5%
number of words, deadline met, accuracy) | (1%+1%+1%+2%)

Relevance to the target audience, school 5%
curriculum and skills to be developed

Justification of the technology used 5%
Total 15%
Item 4
Procedure:

o Read a description of a learning situation.
o Identify the problem areas for the teacher and the learners.
e Suggest recommendations in writing (250-300 words) that could




help include learners with SEN into the mainstream EL classroom.
Use the following questions as guidelines:
e How is the teacher feeling/reacting towards the learners with SEN?
e  What might be the learners’ SEN? Give examples of the problems
they are having and what the indicators are.
e What teaching strategies might help this teacher with the learners?

Assessment criteria Weighting

Task fulfilment (relevance, number of 5%

words, deadline met, accuracy) (1%+1%+1%+2%)
Evidence of the ability to identify the 5%

learners’ difficulties appropriately

Evidence of the ability to suggest 5%

appropriate teaching strategies

Total 15%

Po3noaia 0aniB, AKi OTPUMYHOTH CTYACHTH
3MicTOBHI MOITYJTh 5: hopMa KOHTPOJITIO — 3aJIK

Koutpons | Aymutop | Camocrtiitna | [lincymkoBa | Beboro

Ha pobora KOHTpPOJIbHA
pobora pobota
Barosuii 6 2 12
kKoediitieHT
Maxkcumaib 30 10 60 100
Ha K-Th
OaniB
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OuinoBaHHs 3MicTOBOro Moay.Jisi 6

OI11iHIOBaHHS B IIbOMY MOAYJI CKJIAAETHCS 3 TPHOX KOMITOHEHTIB!

7. AyauropHa po6ota (30 % Bif 3araibHOi KUIBKOCTI OaiB 3a
MOJYJIB).

8. IlepeBipka po3yMiHHs MaTepiaiy, SKHii BHHOCHUBCS Ha
camocCTiiiHy po0oTy, y ¢opMi TecTy hopMaTy «MHOKUHHUN
BuOip» (20% Bix 3araibHOI KiTBKOCTI OAJB 32 MOYJIb).

9. IlizcyMKOBa KOHTPOJIbHA POOOTA Y BUIIISAI TOPT(HOITIO 3 TBOX
3aBaanb (50% Big 3araibHOI KITBKOCTI OaiB 32 MOIYJIh).
[Toptdomnio mae OyTH HaAPYKOBAHUM Ta IMOJAHUM B
YCTaHOBJICHHM TEPMiH Ha €JIEKTPOHHOMY YU MANIEPOBOMY
HOCII.

3aBnaHHs nepeBipKH caMoCTiiiHOI podoTH

Individually, do the test (20 items) to check your understanding

after units 6.2-6.3 (20% of total for the module).

3aBaaHHA MiICYMKOBOI po00oTH

Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | an activity based on a visual that carries 25%
cultural content, with reflection on the
experience of trying it out in class

2 | anindividual professional development plan | 25%




Total

50%

Item 1
Procedure:

Choose a visual (an image or a film clip used to illustrate a story or
a message) with strong representation of culture.
Design and conduct a 5-7-minute classroom activity for developing

cultural awareness.

Reflect on your experience of trying the activity out in class in

writing (maximum 150 words).

Assessment criteria

Weighting

Task fulfilment (specifications
followed, timing of the activity
observed, number of words, deadline
met, accuracy)

5%
(1%+1%+1%+1%+1%)

Evidence of relevant choice of a 10%

visual and activity for developing

cultural awareness

Evidence of the ability to reflect on 10%

the classroom experience

Total 25%
Item 2

Individually, reflect constructively on your student teaching
experience and identify areas for your professional development.
Make a professional development plan including:

¢ a reflective account of your experience (maximum 250 words)
e an appropriately chosen variety of options and tools for
autonomous/school-based/ external professional development.

Assessment criteria

Weighting

Task fulfilment (number of words,
deadline met, specifications observed,
accuracy)

5%
(1%+1%+1%+2%)

Evidence of constructive reflection 10%
Evidence of identification of areas for 5%
professional development

Evidence of relevant choice of options 5%
and tools for CPD

Total 25%

Po3noain 0aniB, siki OTPUMYIOTB CTYACHTH
3micToBUM MOIYNh 6: (hopMa KOHTPOIIO — €K3aMEeH

KoHnTpo:s Aynutop- | Camocriii- | [lincymko- | Beworo
Ha poboTa Ha Ba KOHTD.
pobora | poboTa
Barosuit 6 4 10
Koe(iifieHT
MaxkcumaibH 30 20 50 100
a K-Tb OaJiB
»d —30 »—20 »d7 —50
w47 —24 »47—16 »47—40
»37 —18 »37—12 »3—30
2 —12 2 —8 2 —20

[TpakTruHi 3aHATTS

BianoBiagps cTyneHTa Ha MPAKTHYHOMY 3aHSTTI OIIHIOETHCS 3a 4-




0aJIbHOIO CHCTEMOIO:

5 6aniB — CryneHT BUIBHO BOJIOJIi€ HABUAIBHUM MarepiajioMm;
BUCIJIOBJIIOE CBOI JyMKH; TBOPYO BHKOHYE IHIUBIAyallbHI Ta
KOJICKTUBHI ~ 3aBJaHHS; CAaMOCTIHO 3HaXOJIUTh JI0JIATKOBY
iHpopMmarlliro Ta BUKOPUCTOBYE 1i JJIs peaiizallii MOCTaBJICHHX
nepes; HUM 3aBJlaHb;, BUIBHO BHKOPHCTOBYE HOBI iH(opMarliiini
TEXHOJIOTIT JJIi TIONOBHEHHS BJIACHUX 3HaHb;, KOMYHIKaTHBHI
YMIHHS Ta HaBUYKM c(OpPMOBaHI Ha BUCOKOMY piBHI; MOXe
apryMEHTOBAaHO O00paTH paIliOHAIBHUK CIOCI0  BUKOHAHHS
3aB/IaHHSA 1 OIIHUTH PE3yJIbTaTH BIIACHOI MPAKTUYHOI JiSUTBHOCTI;
BUKOHYE 3aBJaHHs, HE Iepen0ayeHi HaBYAIbHOK IPOrpamolo;
BUJIBHO BHKOPHCTOBYE 3HAHHS JUIS PO3B’SI3aHHS MOCTABJICHUX
nepes HUM 3aBJaHb.

4 6amm — CryneHT BUIBHO BOJIOJIE€ HABYAJIBHUM MaTepiaiom,
3aCTOCOBYE 3HAaHHS HAa NPAKTUI; y3arajJbHIOE€ 1 CHUCTEMAaTU3Ye
HaBYAJIbHY iH(OpMaIio, ame JJonmyckae HE3HAYHI 3MiCTOBI
MOMHJIKH Y  TOpPIBHAHHAX,  (OpPMYIIOBaHHI  BHCHOBKIB,
3aCTOCYBaHHI TEOPETUYHMX 3HAHb HA TPAKTHUIl; 3a 3pa3KkoM
CaMOCTIfHO  BHKOHY€ TPaKTH4HI 3aBJaHHA, HepeadadeHi
[IPOrpaMol0; Ma€ CTiMKi HABUYKM BUKOHAHHS 3aB/laHb.

3 6aau — CTyneHT BOJIO/i€ HABYAIBHUM MaTepiajoM IOBEPXOBO,
(parMeHTapHO; Ha PIBHI 3amaMm’ ATOBYBaHHS BiATBOPIOE IEBHY
YaCTUHY HABYAJBHOTO MaTepially 3 eJIeMEHTaMH JIOTIYHUX
3B’A3KiB; 3HAaHOMUH 3 OCHOBHMUMM IOHSTTSAMH HaBYaJIbHOTO
MaTepialy, KOMYHIKaTHBHI yMiHHA Ta HaBHYKH c(opmoBaHi
YacTKOBO; IiJl 4ac BIJNOBIJI JOMYCKAlOThCS CYTTEBI 3MICTOBI
MIOMHWJIKM; Ma€ eJeMEHTapHl HECTIKI HaBUYKH BHUKOHAHHS
3aBJlaHb; IJIAHy€ Ta BUKOHYE YacTUHY 3aBJaHb 3a JIOIIOMOTOIO
BUKJIa/1a4a.

2 0aam — VY cryneHTa He cOpMOBaHI KOMYHIKaTUBHI yMiHHS Ta
HAaBUYKH; CTYIEHT JIOMYCKAa€ BEIMKY KUIBKICTb 3MICTOBHX
MOMUJIOK, IO YCKJIAJHIOE PO3YMIHHS, CTYIEHT HE BOJIOJIIE
HaBYAJHHUM MaTepiajioM; BUKOHYE JIMIIE eJIeMEHTapHI 3aBIaHHS,
noTpe0ye MOCTIMHOT T0MOMOT'M BUKJIQaya.

YMoBHU AOIYCKY IO
HiﬂcyMKOBOFO KOHTPOJIIO

Jlonmyck J1o 3aliky B 3-y ceMecTpi CTaHOBUTh MiHIMyM 33 Ganu, a
B 4-y cemectpi — 30 OaniB. MakcumasnbHa KUIBKICTh OaliB 3a 3alliK
—100.

Jlonmyck 1o 3aJliky B 5-y ceMecTpi CTaHOBUTH MiHIMYM 24 6anu, a
B 6-y cemectpi — 30 GaniB. MakcumalibHa KIJTbKICTH OaJTiB 3a 3aJliK
—100.

Jlomyck 710 3a/1iKy B /-y C€MECTpl CTaHOBUTH MiHIMYM 24 Oainu, a
1o ex3aMmeny y 8-y cemectpi — 30 GaniB. MakcumalbHa KiJbKiCTh
OauiB 3a 3aiik/exk3amex — 100.

7. oaiTuka Kypcy

e CryneHT Mae BYAaCHO MPUXOJUTH Ha 3aHATTA. BiH Moxe OyTH He JONyLIEHUH 0
3aHATTS, y pa3i Cli3HeHHs 0e3 BaroMoi Ha Te MPUYUHH;

e V BumasKy mpomycky 6 uYu Oinble TPaKTUYHUX 3aHATh O€3 TMOBaXHOI NPUYHHH,
CTYJEHT MO)Ke OyTH He JOMYIIEHUN A0 MiJICYMKOBOTO KOHTPOJIO (3alliKy), abo Horo/ii
iICYMKOBA OLlIHKa Oy/ie 3HUKEHa;

e CrymeHT 3000B’s3aHUN TOOPOCOBICHO TOTYBaTHUCA [JIO0 YyCIX BHIIB TOTOYHOTO,
MOZYJIBHOTO Ta IiJICYMKOBOTO KOHTPOJIIO;

e CryneHT Mae OpaTH akTHUBHY Y4YacThb Yy MpPAaKTHYHUX 3aHATTIX; 3a0X0UYETHCS




BHUCIIOBJIOBAHHS BIIACHOI JYMKH 3 ITUTaHb, SKi PO3TIISIAIOTHCS;

CryneHt Mae OyTH TOJICPAaHTHHUM Yy CIUIKYBaHHI 3 BUKJIAIa4eM Ta IHIIUMH CTYJICHTaMH,
30KpeMa TIij1 yac 0OTOBOPEHHS AUCKYCIMHUX MUTAHb HA 3aHATTSX;

CTymeHT MoXe BiANpaloBaTH Oy/b-sKe MPOIYIICHE 3 MOBAYXXHOI MPUYMHU 3aHATTS YU
BUJI KOHTPOJTIO;

VY BUMaJKy MOPYIICHHS HOPM aKaJeMidHO1 JOOPOYECHOCTI IiJ] Yac BUKOHAHHS 3aB/IaHb
MOTOYHOTO, MOAYJIBHOTO YH IiJICYMKOBOTO KOHTPOJIIO, CTYyJeHT oTpuMae «0» Oais.
SIKIO CTy#eHT Mae mpeTeH3ii 10 BHKJIagada 4epe3 OL[IHIOBAHHS, SKICTh HaJaHHA
HOCJIYT TOWIO, CIEepIIy Tpeda MOBIIOMHTH PO 1€ CAMOT0 BHKJIA/Ia4a; SIKIO MPOoOIIeMy
HE BAAJOCS BUPIMIUTH, CTYJCHT Ma€ IpPaBO 3BEPHYTHCA N0 3aBigyBaya Kadeapu uu
KEepiBHUIITBA (DAKYIBTETY;

CryneHT 3000B’s13aHUI HEYXMJIBHO JOTPUMYBATHUCS MTPABUI BHYTPILIIHBOTO PO3MOPSAKY
HAaBYAJIBHOTO 3aKJajay, IHIIMX BUAIB TOJITUKH, MepeadadyeHoi HOPMATHBHUMHU
JJOKYMEHTaMHU, 1110 PEryIoTh HaBYalpbHU mponec y 3BO.

8. PexomeHn0BaHa JiTepaTypa

OcHoBHA:

1.

Harmer, J. The Practice of English Language Teaching. Cambridge: Pearson-Longman
Education Limited, 2007. 386 p.

2. Lewis, M. and J. Hill. Practical Techniques for Language Teaching. Hove: LTP Teacher
Training, 1992. 136 p.

3. Mini Dictionary of Language and Teaching Terms = KopoTkuii TepMiHOJIOTiUHUI
CJIOBHUK-JIOBIIHUK 3 aHTTIMCHKOT MOBH Ta METOAWKH ii HaBuaHHs / YropsaHuk . M.
Pomanumun. IBano-®pankiBebk: Cumdonis gopre, 2014. 184 c.

4. Roger, G., D. Phillips and S. Walters. Teaching Practice Handbook: Macmillan Books
for Teachers, New York: Macmillan Publishers Ltd, 1992. 214 p.

5. Ur, P. A Course in English Language Teaching. Trainee Book. 2nd edition. Cambridge:
Cambridge University Press, 2012. 156 p.

HonomixHa:

6. Bolitho, R. and B. Tomlinson (1995) Discover English. Oxford: Heinemann. 2nd
edition.

7. Gass, S. and L. Selinker (2008) Second Language Acquisition: An Introductory Course:
Taylor &Francis e-Library.

8. Richards, J. C. (2015) Key Issues in Language Teaching. Cambridge: Cambridge
University Press.

9. Richards, J. C.and T. S. Rodgers (2001) Approaches and Methods in Language
Teaching (Cambridge Language Teaching Library). Cambridge: Cambridge University
Press.

10. Scharle, A. & A. Szabo. (2000) Learner Autonomy: a Guide to Developing Learner
Responsibility. Cambridge: Cambridge University Press.

11. 3aBmanHs 11t KepoBaHOTO criocTepekeHHs / [Iporpama HaBYaIbHOT IPAKTUKHU
(kepoBaHe CriocTepekeHHs): [HaBUanbHe BUAaHHs 1 crierianbaocteit 014 Cepenns
ocita (Mosa i niTeparypa (anriiliceka))] / Po3poonuk: .M. Pomanummn. — [BaHo-
®pankiBerk: boituyk A.b., 2016. 42 c.

12. Edge, J. (1989) Mistakes and Correction. Harlow: Longman Group UK Limited.

13. Grellet, F. (1981) Developing reading skills. Cambridge: Cambridge University Press.

14. Harmer, J. (2004) How to Teach Writing. Longman.

15. Thornbury, S. (2002) How to Teach Vocabulary. Harlow: Longman.

16. Thornbury, S. (2011) How to Teach Speaking: Harlow: Longman.

17. Wilson, J. J. (2008) How to Teach Listening. Pearson Education Limited.

18. Meronrka HaB4aHHS 1HO3eMHHX MOB 1 KyabTyp / 3a pen. Hikonaesoi C.1O. K: Jlensir,
2013. C. 418-442.

19. Mopceka, JI.I. Meronnyna cuctema migroToBKM MailOyTHHOTO BUMTENS 1HO3EMHHUX MOB




20.

21.

22.

23.

24.

25.
26.

217.

10 BUKopucTaHHs iHdopmartiitnux Texnosoriid. T.: THITY im. B.I'natroka. 2007.
[TporpamMa micisAUINIOMHO TIEIarOri9HOT OCBITH BUMTENIB iHO3eMHUX MOB. KuiB: Bu-
Bo TOB «XIK». 2012

Birkett, V. How to Support and Teach Children with Special Educational Needs.
Cambs: LDA. 2003

Burns, A. Collaborative Action Research for English Language Teachers. Cambridge:
Cambridge University Press. 1999

Going forward: Continuing professional development for English language teachers in
the UK. London: British Council. 2011

Hopkins, D. A Teacher’s Guide to Classroom Research (5th Edition) Maidenhead:
Open University Press. 2008

Shareman, E. Across Cultures. Pearson Education. 2004

Slattery, M., & Willis, J. English for Primary Teachers. A Handbook of activities and
classroom language. Oxford: Oxford University Press. 2009

Tomalin, B. & S. Stempleski. Cultural Awareness. Oxford University Press. 1993

Buxnanaui: Tpouenko O.41.,
Kynpunipka O.0.,
Pomanumun .M.
binsguaceka LI1.,
bumk O.1.,

[Tunsuuk H.€.,
Sms C.O.,
Cab6amam J1.B.
IBanotuak H.I.,
Kypascrka H.1O.,
I'omunuk B.b.




